I kid you not. This is a time in Pacific regional history where as a middle-aged Tongan woman with European, Maori, and 
predominantly Palangi (white, European) lecturers and researchers on academic staff contemplate "closing achievement gaps?" (Landsman, 2004) .
Tackling "the soft bigotry of low expectations" set upon Pacific Islanders getting into and through the university system has prompted discussion around introducing two sets of ideas at Auckland University of Technology (The Patriot Post, 2014) . First, a summer school foundation course for literacy and numeracy on the South campus, recruiting Pacific
Islander school leavers wanting to go on to study Bachelor's degrees. Previously, the University of Auckland had provided bridging paths designed for young Pacific peoples to step up to degree programmes (Anae et al, 2002) .
Second, the possibility of performing arts undergraduate papers recognising a diverse and youthful ethnoscape party to an Auckland context of theatre, drama, dance, music, Maori and Pacific cultural performance, storytelling, and slam poetry (Appadurai, 1996) . Although this discussion is in its infancy and has not been feasibility scoped or formally initiated in the university system, it is a suggestion worth considering here. Shifting Rewi's mindset away from speculating that the arts and languages were no-brainer subjects for making a respectable living was self-realisation. Determined to attain credits from successfully completing internal assessment pieces in a short period of time before semester four, the final term of the school year when state exams arrived, he found a fit. He achieved his best work in music and languages, the disciplinary cluster he had surmised would take him nowhere in life. He took music seriously as an academic subject, enjoying the fact the year 11 class was small in number, which allowed him to have one-on-one learning time with the teacher.
Rewi spent long-hours practising two acoustic guitar pieces he performed "as a featured soloist" for internal assessment (Otahuhu College, 2014) . He laboured to "compose two original pieces of music" as well as "performing a piece of music as a member of a group" (Otahuhu College, 2014) . Investing more time and effort in studying music than His music teacher, Mr T. as the students cordially called him, commended Rewi after his recital "as a featured soloist,"
saying that he can feel the music and his guitar playing was beautiful (Otahuhu College, 2014) . Those were the encouraging words he needed to hear to retune his thinking towards optimism and confidence that out in the big wide world highly-trained and professional musicians and performing artists had immeasurable value, and were treasured.
The more of them, the worse they get
There is something complexly tangled about the emotional attachment of people to their place of belonging, especially when the place is coloured by state policy, academia, and media as symbolising race, culture, and deficiency. In Rewi's case, he doubted studying the arts and languages could give Zealand's dominant demographic and culture. However, the ethnoscape is to a greater extent than the other three cities encompassing the Auckland region racially and culturally diverse (Appadurai, 1996) . The misperception is set off by a Put simply, the difference is deficit and the judgement inflicted on the entire Pacific population of South Auckland is that when there are more of them, the worse they get. This rationale is recycled and regurgitated by structures and processes of institutionalised racism where "the racism of low expectations" is the most debilitating force to impede educational achievement (Landsman, 2004) . "The soft bigotry of low expectations" is replicated and repeated across the public education system through the prejudicial belief that students of a Pacific background naturally exist below the Pakeha national average, are vulnerable to failure, and require learning intervention, behaviour correction, and cultural modification to achieve something (The Patriot Post, 2014; Anyon, 1995; Reyes and Halcon, 1988; Rothman, 2002) .
Although they might get somewhere with added layers of institutional support, specifically for literacy because it is unquestioningly taken as fact that Pacific Islanders have difficulty reading and writing in formal English, "tucked back in a teacher's subconscious [is the belief] that they are innately less intelligent than their white peers" (Landsman, 2004, p. 28) . The widespread estimation is that their written composition and analytical thinking skills are certainly of an inferior standard which is why, unsurprisingly, Pacific students in high school and post-secondary education gravitate to performing arts subjects as in dance, music, and drama. Of course, the mind association is that the arts are lesser, below standard, and inferior to math, science, and technology, and not at all counted as a disciplinary area of academic standing and intellectual merit. (Mila, 2013; Rashbrooke, 2013 (Mila, 2013) . It is other people's knowing she attempts to seize, without validation from the subject that her storytelling relates to their lived experience (Fernandez, 2006) . (Mila, 2013) .
Here, I have again inverted and reworded an excerpt from Mila's book chapter to return the Western gaze at inequality faced by an impoverished Pacific in New Zealand; a Western gaze adopted by many researchers of Pacific affiliation to survey the people they claim to speak for (Lehti et al, 2010) . A question relating to trustworthy and true research is "how do these [New Zealand born researchers of Pacific Islander ancestry] present themselves creditably to our society without the shame and stigma of identifiable" inauthenticity? (Mila, 2013; Johnson, 2003) .
The politics of authenticity in which policing who is a spurious parody of an original form, a fake copy of the real
McCoy that is, confounds the structures and strictures separating economy and culture, as Judith Butler argued in her essay, Merely Cultural (Butler, 1997 (Butler, , 1998 . On the one hand, social scientists have considered that "class and race struggles are understood as pervasively economic" by nature (Butler, 1998, p. 38) . In this sense, capitalism is the global system of economy which reproduces wealth disparity. This is illustrated by disproportionately high numbers of the poor and underclass being peoples of race, colour, and non-Western culture.
Conversely, Butler put forward an important critique in
Merely Cultural by referring to Guyanese and English professor of American and English literature Paul Gilroy, along with Jamaican born professor of cultural studies and sociology 590 Stuart Hall (Butler, 1998, p. 38; Gilroy, 1992 (Butler, 1998, p. 38) .
Problematically Mila's book chapter did not perform the task of scrutinising class and race interdependency. Hers was an old-fashioned sociological story about poverty as a product of unfettered capitalism of the neo-liberal variety, a system of economy designed to keep a small percentage of the population at the financial top-end by subjugating the poor at the rear-end. Her reasoning that Pacific Islander child poverty was perceptible to outsiders by seeing their "ethnically marked bodies" was not interrogated as racialization, a method by which the conflation of class and race forges a single identity (Mila, 2013 (Gilroy, 1992, p. xiii) .
Gilroy was gesturing to the generational shift that had taken place between African and Asian migrants born in homeland states before political independence when they were still European colonies, and their children and grandchildren born and raised in the United Kingdom. This is the social phenomenon migrant and New Zealand born researchers of Pacific ethnicities and cultures grapple to explain by sophisticated theory that is reasoned out convincingly.
Bluntly speaking, there exists no one-size-fits-all resolution to intergeneration change and social fracture in Pacific communities of New Zealand, Australia, and America (Clifford, 1994; Spickard et al, 2002) . Likewise, academics
should not be fixated on solving the conditions of social transformation by inventing diasporic generations as cultural identity research problems, when clearly, they are agents of change (Brown Pulu, 2013a , 2013b Hall, 1990 Hall, , 1996 Hall, , 1997 Franklin, 2003) . Tracing back to the politics of authenticity and policing who is real compared to fake (which I mentioned earlier in this piece), this is the longstanding intersection The obvious fact is this is a divide-and-rule structure propagating social stratification. For Pacific Islanders, the measurement of success is how fast an individual becomes more like the centre of power, and less like the margins where their kind is fixed, flawed, and failing the system. Thus, a false expectation surfaces that this identity mass would mechanically unify and orchestrate some kind of ethnic mobilisation movement (Olzak, 1983; Nagel and Olzak, 1982) .
Undoubtedly then, the politics and poetics of culture and difference is central to understanding the various kinds of reasoning Pacific academics in the university system use to validate why cultural identity is an esteemed resource for education advancement (Rattansi, 1992) . Hau'ofa, 1994 Hau'ofa, , 2008 Diaz and Kauanui, 2001; Lilomaiava-Doktor, 2009a , 2009b Taumoefolau, 2011) .
Kinds of cultural reasoning
On October 14th Brown Pulu, 2014a , 2014b Hau'ofa, 1994 Hau'ofa, , 2008 (Fraser, 2014 ). with maturity and refinement because historically, the New Zealand state did not rank racial inclusion highly.
Two interrelated initiatives "on the cards over the coming months" which Fraser briefly outlined gave context and content to reframing the Pacific. First, a "preparatory programme" would be trialled in summer school on the South campus (Fraser, 2014) . Recruiting "school-leavers from lowdecile schools in the Manukau region," the foundation course was designed with "Pacific communities" in mind (Fraser, 2014 (Fraser, 2014 (Hooper, 2000) . His argument etched out a dual edge in two excerpts I have cited here. "The formation of an oceanic identity is really an aspect of our waking up to things that are already happening around us,"
and, "no people on earth are more suitable to be the custodians of the oceans than those for whom the sea is home" (Hau'ofa, 2008, p. 55, 57 Hau'ofa, 2000) . Rewording Hau'ofa, "waking up" to the reality that climate change and environmental ruin were upon us presented one pervasive factor affecting an oceanic identity (Hau'ofa, 2008, p. 55) .
Concomitantly, the belief that oceanic peoples were, and still are, the rightful "custodians of the oceans" was the second motivational factor (Hau'ofa, 2008, p. 57 (Fraser, 2014) .
To offer a brief comparison of the two events or "developments" as Fraser detailed in his letter, an overarching rationale links them (Fraser, 2014) . The foundation course for
Pacific "school-leavers from low-decile schools" on the South campus prioritised gaining literacy and numeracy credits, which is the essential component of the New Zealand government qualifications standards system called the National Certificate of Education Achievement (Fraser, 2014; New Zealand Qualification Authority, 2014) . Historically, the University of Auckland had provided bridging avenues to assist young Pacific peoples to gain entry into university degree programmes. Therefore, why would a "preparatory programme" not work effectually with South Auckland Pacific Islanders? (Fraser, 2014) .
By contrast, the "lecture series titled Oceanian
Perspectives" was unquestionably fixed on the work of Epeli
Hau'ofa in redefining the Pacific Islands region as "an oceanic identity" (Hau'ofa, 2008, p. 55) . Amplifying Oceania "to cover large areas and more peoples than is possible under the term Pacific Islands Region" tied into Hau'ofa's notion that the Pacific diaspora in New Zealand, Australia, and America is an expansion of the Pacific Island homelands (Hau'ofa, 2000, p. 36; Hau'ofa, 2008 ). Fraser's emphasis on building an "inclusive platform to discuss the range of important issues facing Oceania" was purposeful (Fraser, 2014) . Aiming to incorporate the New Zealand Pacific diaspora in oceanic dialogues, here was a strategy that might potentially reposition
Maori in the Pacific, in an oceanic identity. Rather than sitting on the fringe of a changing regional polity where Pacific Island states put themselves at the centre not the margin, why could the New Zealand Pacific, and to a certain extent Maori, not be included in a new identity arrangement?
I do see the logic in offering a South campus foundation programme for "school-leavers from low-decile schools in the Manukau region" (Fraser, 2014) . is dedicated to the Kingdom of Tonga as a country, not to an oceanic identity borrowed by every human being who sees they share an affinity with saltwater storytellers. Oceanic identity is ideologically imbued talk. All identity constructs, however arranged, are highly politicised to serve a social purpose, stake out territory, and claim belonging to place and people. I do not want to be labelled Pacific, Pasifika, Pacific Islander, oceanic. This is my choice to make, my personal sovereignty, my identity turf, and for no outside force to invade and take over. Just saying.
